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ABSTRACT
The principal objective of this study was to investigate the main causes of university students’ English language speaking anxiety and its effect in speaking classroom. To this end, the researcher used a qualitative research design to investigate the issue. To collect the necessary data for the study, interview and focus group discussion were employed as the main data tools of collecting data. Besides, classroom observation was employed as supporting instrument so as to triangualte the finding of the study. For this study, the subjects were 125 English as foreign language university students, 20 university English language teachers and 15 other concerned bodies that were selected from three government Universities of Ethiopia (Addis Ababa, Ambo and Woldiya). The study revealed that university students’ foreign language anxiety is directly related to learners’ fear of negative evaluation by their teachers and classmates, teachers’ inappropriate teaching methodology, social environment and limited exposure to the target language and differences in social status. The obvious signs of anxiety students’ manifest are getting nervousness, blushing, rubbing the palms, perspiration, staggered voice, reluctance, poor performance in spoken activities, less enthusiasm or unwillingness to speak, less eye-contact, reading from the script while giving presentation, either too fast or too slow speed of speech, etc. These signs can change students’ behavior in EFL speaking classroom such as unwillingness to discuss in the target language (English) when they are given pair works and group work activities in speaking classrooms.
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INTRODUCTION

Speaking skill is one of the major abilities that are needed for all students in general and for University students in particular. In related with this, there are many reasons for University students to be exposed to English language oral communication talents. For example, the students professional learning abilities are expected to be proficient enough during their job interviews immediately after graduation. Moreover, if they find an employment in a big company as well as small ones whether in their home country or abroad that work with foreigners, they need to converse in English. Therefore, their efficiency depends on their ability to communicate their ideas in English.
However, the performance and standard of university students’ oral English Language usage is below what is expected. University instructors including foreigners complain that the students do not communicate in the target language (English) rather they use their first tongue although the medium of instruction is in English. Most of the language produced by students in conversational interaction in class develops under highly artificial conditions. Despite the expenditure of much energy and enthusiasm by all concerned, the conversation class just does not achieve its objectives. The learners even those at fairly advanced levels, simply do not speak spontaneously” (Affagnon, 1990). The biggest problem the teachers find is how to bridge the gap between artificial use of language and communicative use. In other words, teachers fail to create a natural linguistic environment which would inspire students to use the target language (English) freely and meaningfully rather than mechanically (Affagnan, 1990).
Second language researchers such as Krashen (1985) have long been aware that second language learning is often associated with affective factors, among which the constructs of anxiety has been recognized as important predictors of second language performance. Horwitz et al., (1986) suggested that foreign language anxiety comprises three components: communication apprehension, test anxiety, and fear of negative evaluation (Onwuegbuzie, Bailey, & Daley, Factors associated with foreign language Anxiety, 1999). These three components are very crucial in foreign language anxiety; these components collectively make a powerful force which strengthens the anxiety. The different studies done on similar issues and the researcher’s teaching experience in university also convinced that students’ oral communication skill is not adequate enough to meet the demands of their classroom and the problem needs to be studied further. In other words when the researcher observe how the University students communicate in doing their academics (pair works, group works, etc.), they usually use their first language instead of using the target language by stating as they are anxious when the speak in English. These learners may be good at learning other skills but, when it comes to learning to speak English, they claim to have a ‘mental block’ and that is the anxiety (Horwitz, E.K., M.B. Horwitz, and J.A. Cope, 1986). What, then, hinders or stops them to succeed in learning a foreign language? These learners wonder why they cannot speak English well, because their compulsive efforts do not lead to their intended performance. Therefore, the existing work has generated context-specific findings with respect to the sources that language anxiety can stem from and its effect in EFL speaking classroom. The findings of this study is expected to have the following important contributions: (1) It will contribute to the understanding of those factors that affect the development of students’ English language speaking skills, its effect in learning speaking, and strategies to overcome the problem by the school teachers, parents and other concerned bodies. (2) It may help to initiate university students to develop their English language speaking ability. (3) This cram will be expected to create self awareness among English language teachers and students to observe their position and take affirmative measures if necessary (4) The findings will also serve as a source for other researchers or a stepping stone for those who have interest in conducting further study in the same area.

RESEARCH METHOD

This particular research was designed to explore the anxiety factors that affect English as foreign language learners’ oral communication dexterity and to assess how these factors affect the students’ learning to speak. To collect the data, six recorded semi- structured interviews were the major instrument, followed by five focus group discussions and twenty classroom observations/recordings throughout for three consecutive months. The methods used for this investigation were, therefore, designed according to the needs and purposes of the research. While choosing the methods, its applicability and adaptability were considered by the researcher. Like data collection, data analysis and interpretation of results was made carefully by discourse data analysis method. Discourse analysis is about analyzing the natural occurring talk–spoken communication and all other types of text. The data was transcribed comprehensively and written down in the relevant section; sections were divided on the basis of the three method categories for identification purposes. Data analysis and the reduction like coding, synthesis, etc. operate iteratively. Coding is a process of simultaneously reducing the data by dividing it into units of analysis and coding each unit (Calloway et al., 1995). The raw data which was emerged from students, English language teachers, and researcher’ observation about anxiety factors in EFL students’ English language speaking skills and its effect on learning was reduced into units of analyses on the basis of common themes and by analyzing the methods of data collection tools. These units were codified by giving them suitable headings like sources of anxiety (fear of negative evaluation, classroom procedures, psychological pressure of making mistakes, teachers’ misperception of errors, teachers’ method of teaching, environmental factors, motivational factors); the effects of anxiety in EFL speaking classroom; and strategies which are used by teachers and students to cope with it. For further reduction, these categories were integrated and synthesized into three sets of core categories: factors, effects and alleviation strategies. These categories were used to explain the phenomenon under investigation of speaking problem, effects of it and strategies to overcome this problem which is the theory developed based on the data.
RESULT AND DISCUSSION
This section deals about factors of foreign language speaking anxiety and how these factors affect the learners’ motivation and practice of speaking and some strategies to cope with it.

 ANXIETY EXPIERENCED WHEN SPEAKING A FOREIGN LANGUAGE
The conceptual basis of EFL learners’ speaking anxiety with relation to the importance of the language in the present trend has been discussed in the above parts. In the following sections, language anxieties from different perspectives are investigated. These includes: students’ fear of making mistakes, teachers’ reactions to learners in the classroom, classroom procedures, Environmental factors and motivational factors.
Students’ Fear of Making Mistakes
Fear of making mistakes in EFL speaking classroom pertains not only to the teacher’s evaluation of the students but also to the perceived reaction of other students as well. Most of university students tend to think that it is bad to make mistakes that they will be ridiculed by other students or by the teacher. They also think that the teacher’s job is to correct any deviation from total accuracy. Therefore, they are very careful not to take any risks making mistakes, not to say anything unless it is correct; Norrish (1990) added that it is hardly likely that second language learners will be able to produce hesitation free utterances. They usually feel that their speech should be free from mistakes. In other words, most of the students perceive that committing errors negatively because they assume that errors are signs of failure. They have not understood the fact that errors are natural part of learning. Classroom is always perceived as a problem; they believed that many people watching to them and try to correct them. Accordingly, most of the students embarrassed when they become a point of being ridiculed while speaking in a class. In line with this Horwitz et al. (1986) believe that, although fear of negative evaluation provide useful conceptual building blocks for a description of foreign language anxiety, it is more than just the conglomeration of these three components: “we conceive foreign language anxiety as a distinct complex of self-perceptions, beliefs, feelings, and behaviors related to classroom language learning arising from the uniqueness of the language learning process”.
What makes language learning a distinct and unique process is its interaction with the concept of ‘self’. The implication of the result is almost identical with the findings of Atkins, et.al. (1996) and Norrish (1990) which states that students value accuracy above everything else and thus they take much care not to commit errors while speaking the language they do not know well. This in turn leads to conclusion that students seem to lack knowledge about the attainment of accuracy through gradual process by learning from the error made. The students speak English language only when they are pressurized by their teacher. They do not speak in English at all in spite of their needs. The students had no self- initiation to speak in English.
From these results it can be concluded that students are very much reluctant to speak English unless there is external pressure that forces them to do so.  This external pressure leads the students to make mistakes because at a time they might not be ready to speak and this in turn makes them anxious to speak in speaking classroom. In other words, this may imply that they have no motivation for learning English to develop their skills of speaking.
Classroom procedures
The development of the students speaking skills is largely affected by strict and formal classroom environment where learners are asked to speak in the class. The students blamed a strict and formal classroom environment as it is a significant cause of their language anxiety. They view the classroom is a place where their mistakes are noticed, and their deficiencies are pointed out by their classmates and by their teacher. That is the students asserted that speaking in front of English teachers is one of anxiety provoking factor. With regard to this, one EFL learner expressed, “I feel more anxious in the class because it is more formal (due to the presence of the teacher and classmates)”. Thus, this indicates that language

Classroom settings are one of anxiety-provoking environment for students. English language teachers also supported the idea that giving a short talk or presentation in front of the whole class is also a highly anxiety inducing factor for EFL learners. This idea linked with Koch and Terrell (2001) found that giving a presentation in the class, oral skits and discussion in large groups are the most anxiety-producing activities. They also found that students get more anxious when called upon to respond individually, rather than if they are given choice to respond voluntarily. In addition, students were found to be more relaxed speaking the target language when paired with a classmate or put into small groups of three to six than into larger groups of seven to fifteen students. This idea directly relates with Horwitz et al. (1986) “Sometimes when I speak English in class, I am so afraid I feel like hiding behind my chair. When I am in my speaking class I just freeze! I can’t think of anything when my teacher calls on me. My mind goes blank.” Thus, it suggests that any measure to treat language anxiety should not fail to exploit learning environments where students feel relatively free of anxiety. For this, communicative language teaching approaches are often recommended by the researchers to provide such an unthreatening environment where students talk to one another and not exclusively to the teacher.
The role of language teachers in speaking classroom
The teachers’ reaction towards errors and beliefs about English Language learning and teaching, and the way they create stressful environment in the class have been significantly related to foreign language anxiety. The students asserted that teachers’ have negative attitudes towards errors, that is teachers consider errors as a sign of failure either on the students’ part to pay attention or on the teacher’s part to make his/her meaning clear. The authoritative, embarrassing and humiliating attitude of the teachers towards students, particularly when they make mistakes, can have severe consequences on learners’ cognition and their willingness to communicate in the class. Teachers are over conscious of students’ mistakes because of an entirely praiseworthy desire to teach the best possible form of the language. In such traditional approach language classes, students are made to feel that errors bring discredit on the teachers and learners alike and are reprimanded for making too many errors(Norrish,1990).

This implies that teachers should not be over conscious of students’ errors for a completely praiseworthy desire to teach the best possible form of the language. In other words, teachers must not criticize their students for making mistakes in teaching learning process rather they seem to encourage them to go ahead and learn from their errors through practice in the long run.
Atkins, et. al. (1996) paraphrased the above ideas that many teachers do not feel confident in their imparting English. They get embarrassed by the fact that their own spoken English is not free of errors. They are worried that by making mistakes, they would give their students a bad model of the language and damage their status in the eyes of their students. As a result, they do not speak freely in the class. This bad attitude of teachers leads to the loss of students’ confidence to express themselves because they think that the teacher values accuracy above everything else. However, research findings point out that irrespective of the mistakes made, students should be encouraged to speak freely and confidentially. Errors should be tolerated and seen as a natural part of learning. In other words, teachers should endure errors that may exist during oral communications, and that they should not correct students errors immediately amid their communication, for it can hinder students’ further communication  (Freeman, 2000); and (Atkins, et.al. 1998).
Socio-Cultural Factors
The findings discussed in the previous section in relation to learners’ fear of making mistakes, teachers’ method of teaching, and the classroom setting while learning, speaking contribute greatly to causing learners’ anxiety. In addition to these factors the social context learners belong to, social status, their own sense of foreignness while speaking a language other than mother tongue; gender, etc. have also been found to be linked with EFL learners’ anxiety provoking factors. Some interviewees even remarked that social factors are a more important cause of language anxiety than fear of making mistakes and teachers’ method of teaching. This section discusses some socio-cultural factors that can help explaining the sources of EFL anxiety for EFL students.

Social environment and limited exposure to the target language
Many teachers agreed that speaking is most important, presumably, the most difficult to teach students of English in a country where English is a foreign language. In other words, since the students are using English as a foreign language, it is difficult to motivate them to use meaningfully rather than mechanically. Pierce, (1995) suggested that opportunities for practicing speaking in authentic communicative setting do not adequate in an EFL situation particularly because students do not generally hear English spoken outside the classroom. Hissen and Jin (1988), the Chinese researchers explained the situation in their country what communication is a difficult aspect of life to become proficient in, especially for students who are anxious in speaking. They face a multitude of barriers to effective communication. While none of these are insurmountable, they can be difficult to overcome.
Environmental factors, ranging from the literal volume of a setting to the speaker's comfort level in that setting can influence the effectiveness of anyone's speaking ability. For students, this aspect is multiplied tenfold (Hissen & Jin, 1988). Effective oral communication, like anything else in life, takes practice to make perfect. Students, by their very age, often have not had the opportunity to practice their formal communication skills. While some may not face barriers in informal communication, they often face significant barriers when it comes to effective communication in formal presentations simply because they have not yet had the opportunity to hone those skills in a meaningful way.
Since environmental factors are highly related to the amount of exposure to the target language, a country where English is spoken as the second language (foreign language), and the learners will have the opportunities to use it only in the classroom environment. So, these learners will have no chance or opportunity to use the target language in a real environment. This means that there will be no communication and if there is no communication, there won’t be language learning (Hissen and Jin, 1998). Briefly, Kenworthy (1987) mentions that exposure can be a contributory factor for the development of oral communication. If a learner is aware of the necessity of being exposed to the target language, s/he should make use of its opportunities. If the learner does that, s/he will be more successful in case of improving his/her speaking. Acording to Kenworthy (1987), the best ways of being exposed would be native  speakers,  videos  shows,  films,  cds,  radio   or   TV   programs,   computer   assisted
language teaching programs, etc. He also stated that the amount of exposure is crucial and it must make the students creative and active, not passive and dull. Therefore, the dose of exposure must be adjusted with caution.
Social status

The study also found that social status can have a considerable influence on speaking anxiety. The data gathered through interview and classroom observation asserted that social status has its own effect in provoking students’ anxiety while speaking in classroom. In other words, speakers’ sense of inferiority complex while talking to someone higher in status may cause stress or anxiety for them. In accordance with the research on classroom interaction by Pica (1987), the study found that unequal status between students and teachers can also be a source of anxiety for the students. Speaking in a foreign language was found to be disturbing because of the fear that it might lead to the loss of one’s positive self-image or self-identity (Pica, 1987).

The Effects of Anxiety in English as a foreign Language Speaking Classroom and Methods to Overcome It
Foreign language classroom speaking nervousness is expressed in a variety of different ways. Therefore, Language teachers, English Language students, and other concerned bodies can recognize these manifestations and then can begin to shape their teaching and learning strategies in order to reduce learners’ language anxiety.
Effects of Anxiety in EFL Speaking Classroom
English as foreign language learners’ are usually show different signs of anxiety when they are learning speaking. The obvious signs of anxiety students’ manifest are getting nervous, shy, try to finish the conversation quickly, getting shock, using short and broken sentences, getting wet, being anger etc. These signs can change students’ behavior in EFL speaking classroom such as unwillingness to discuss in the target language (English) when they are given pair works and group work activities in speaking classroom. Such students keep on ruminating with poor performance, which affects information processing abilities. Some learners stated that when they are asked to speak in speaking classroom, they usually get nervous, start shaking while speaking, mix another idea without the point of discussion, stop speaking, etc. It can be concluded that EFL learners show different signs of anxiety while speaking in the classroom.

 (MacIntyre & Gardner, 1994) paraphrased the effects of anxiety as: students who have anxiety in speaking classroom usually exhibit avoidance behavior by missing class, unwillingness in role play activities, participating infrequently; and finally they usually score low course grades (Gregersen, 2007). Accordingly, EFL learners with high level of anxiety usually have limited facial activity, including using gesture (since speaking is accompanied by different gestures), less eye contact with their teacher and their classmates, etc. so that they cannot improve their speaking ability in the target language.
Generally, according to researchers students who are learning with anxiety usually reduce classroom interactions, having less initiations of conversations, less/no participation in classroom conversations etc. In such situation EFL learners cannot improve their speaking skills in particular and their English proficiency in sub-standard.
Methods to overcome Speaking Anxiety
Identifying causes of anxiety and recognizing how it affects EFL learners in EFL speaking classroom in the target language are p a r a m o u n t  steps in giving solution to the problem.
Researchers recommend verbalization or articulation of the target language in the target setting (classroom) repeatedly without fear of making mistakes as a strategy to cope with language problems. They also suggest taking steps to communicate well orally in order to reduce these anxiety factors and recommend systematic improvement method. This method emphasizes highly on the students themselves (students should always use the target language while learning speaking, should participate in oral classes, should participate in activities like group work, pair work etc.).
Young (1990) listed some strategies that teachers should use to overcome anxiety in EFL students English language speaking skills such as motivating learners in EFL speaking classroom to speak rather than dominate the whole time by himself/herself;  creating  a natural linguistic environment in which students practice speaking more realistically; motivating students to use the target language in EFL speaking classroom; giving awareness to students to feel more at ease  when  they make  errors  and telling them  errors  are natural in speaking.

In addition to this, creating friendly classroom environment is essential in order to alleviate anxiety from students while learning speaking in speaking classroom. Students should be encouraged to speak and not to get worried about errors because errors are one part of learning. Teachers should give them positive feedback while speaking in speaking classroom. Regarding to this one English teacher states that to create less stressful classroom environment, teachers should create situations where students can feel successful in using English and avoid setting up the activities that increase the chances for the students to fail. In the line with this, another teacher asserted that in order to make the classroom a safe and less anxiety-provoking place, the friendly and encouraging role of the teachers in speaking classroom is crucial. According to Jones (2004), language anxiety, “being an unsettling psychological construct”, has been found to make a huge difference in learning to speak a foreign language. Many studies on language anxiety have suggested a variety of strategies to successfully cope with this multifaceted dilemma and this study follows the same pattern. Interestingly, both teachers and students of the school seemed to have given adequate thought to the ways of reducing language anxiety. In Price’s (1991) interview study, the most frequent observation of the subjects was that, “they would feel more comfortable if the teachers were more like a friend helping them to learn and less like an authority figure making them to perform”. A general feeling among the teachers and the students was that the students’ confidence should be developed to make them do not worry about making mistakes while using the language. In other words, teachers should talk about the role of mistakes in speaking classroom and should assert that mistakes are the natural part of learning in the class.

CONCLUSION

Numbers of causal factors and its effect found in EFL speaking classroom is discussed. On the basis of the results obtained from classroom observations, focus group discussions and  interviews of teachers and students, the following conclusions have been drawn: (1)The anxiety provoking situations (causes of anxiety) are concluded in classroom interaction in the form of open class forum, group participation or class presentation, or giving a short talk in the classroom, limited exposure to the target language, fearing of evaluation by the classmates and teachers, and lack of motivation. (2)The strategies to cope with  it found in this study, as well as recommended by the researcher, could certainly work as prescription for anxiety but it might as easily be advice on what good teachers should do. (3)Language anxiety may not require any special treatment but what it does demand is the careful attitude of the language teachers in order to understand and to effectively diagnose this phenomenon in the learners. Then, it requires the application of modern approaches that lay emphasis on enhancing learning opportunities in an environment that is conducive to learning.
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