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Literature Review

No programme or educational intervention to improve pro-social behaviour in children has been yet   set up, established and conducted in Northern Ireland.  What has only been done in relation to programmes or educational intervention to improve pro-social behaviour of children in the Northern Ireland was focused only on fostering pro-social behaviour among children of different cultural backgrounds (Ross, Sheard, Cheung, Elliott, & Slavin, 2011). This specific type of Northern Irish programme was conducted by Johns Hopkins University, US and they are clearly concentrating on the mainstream education, although the special education needs a priority and urgent attention in relation to helping special education pupils to acquire their missing pro-social behaviour.  Pupils of special education have specific need to acquire the relevant pro-social behaviour.  Significant number of special education pupils has been placed in this type of education, because they have not been developed the pro-social behaviours necessary for their success in their previous mainstream schools (e.g. Polirstok, & Gottlieb, 2006). 

Special education pupils have interacted less frequently with peers (Odom, McConnell,  McEvoy,  Peterson, & Ostrosky, 1999). Even when these pupils of special education interacted with their peers, they are always getting to fight with each others. These pupils of special education need to acquire this missing and sociable pro-social behaviour so that they can return back to be placed in their previous mainstream education (Gresham, 1983). By helping these special education pupils to be in the mainstream education, the education doctrine of the inclusion and inclusive society in Northern Ireland will be achieved (Whitworth, 1991). 
Also research findings indicated that special education pupils who have severe language disabilities are at higher risk for diagnosis of additional psychiatric disorders if they also exhibit less frequent pro-social behaviours than children with the same level of language disabilities but with more frequent pro-social behaviours (Harjusola-Webb, Hubbell, & Bedesem, 2012).  Therefore, helping these special education pupils to acquire the pro-social behaviour is to prevent them from developing additional psychiatric disorders which is more frequently existed in the special education context. No educational programme to promote the pro-social behaviour in the special education in Northern Ireland has-been conducted. Based on the above literature review and according to my first hand experience in the special education in Northern Ireland, these special education pupils are our first priority to offer help. It is our priority to help them to acquire the missing and sociable pro-social behaviour. 
The theoretical model of this research is that There have been negative effects of childhood social and economic disadvantages (Background )  on later pro-social behavior and occurred indirectly through effects on socio-emotional development and life experiences during adolescence(Lichter,  Shanahan,  Gardner,2002). The current research has an original (theoretical and empirical) contribution. The theoretical contribution is to mainly enrich the current conducted pro-social behaviour programmes in NI and to open this theme into the special education. The empirical contribution is to acquire the special education pupils the pro-social behaviour. 
Definition of Pro-social behaviours
The current research project is based on the following two definitions of Pro-social behaviours. Kidron and Fleischman (2006) defined pro-social behaviors are voluntary actions that are intended to help or benefit another individual or group of individuals, and include things such as: sharing, comforting, rescuing, and helping. “The term pro-social behavior means positive actions that benefit others, prompted by empathy, moral values, and a sense of personal responsibility. The classic definition of pro-social behaviour has indicated a motivational component and innate feeling of empathy and concern for others, the behaviours of children in high-quality classroom environments—following rules, sharing, listening, taking turns, helping, cooperation, and many others—may or may not satisfy the test for being truly altruistic, but they are certainly observable and measurable behaviours that promote reciprocity (Harjusola-Webb, Hubbell, & Bedesem, 2012). 
The Proposed Educational Intervention
It is an educational program that will be directed and applied with the special education pupils in a special education school, Education Authority, Belfast Region, Northern Ireland where the author has been currently working. Building and designing this educational program will be based on two components 1- the previous available programs that have been already used to exist or/ and increase the pro-social behaviour (e.g. Etxebarria, Apodaka, Eceiza, Ortiz, 1994; Ulutas & Aksoy, 2009; Acar, & Torquati, 2015). 2- The previous experience of researcher in participating and reviewing the professional intervention research (Megahead, 2016).

Research Hypothesis
The current research project will examine the following research hypothesis: The Educational Intervention developed and designed by the author creates the missing and sociable pro-social behaviour of special education pupils in a School of special education, Education Authority, Belfast Region Northern Ireland.  The proposed educational intervention will be carried out to produce pro-social-altruistic behaviour such as helping others at school, consoling and defending one’s classmates and general pro-social behaviour (Etxebarria, Apodaka, Eceiza, Ortiz, 1994; Acar & Torquati,  2015).  
Research Methods
An educational intervention will be designed to exist or/ and increase pro-social behaviours in the special education in Northern Ireland will be designed and evaluated. The proposed research project aims at testing the effects of the proposed educational intervention on the acquiring the pro-social behaviour of special education pupils in Belfast Region, Northern Ireland (e.g. Etxebarria, Apodaka, Eceiza, Ortiz, 1994; Ulutas & Aksoy, 2009). The methods will be used as follows: Method in the two previous research studies will be adapted (Etxebarria, Apodaka, Eceiza, Ortiz, 1994; Ulutas  & Aksoy, 2009).
  
Method: this proposed research study will occur in the setting of special education in Belfast. Data will be collected regarding the special education pupils‘pro-social behaviours by teachers rating scale; pro-social behaviour scale (Weir, Stevenson, & Graham, 1980). The special education pupils aged 10-12 will be selected to participate in this suggested research study. This age sample of pupils has caught the middle childhood as a significant child development stage when the special education pupils will be able to acquire the pro-social behaviour and social skills ( Etxebarria, Apodaka, Eceiza, Ortiz, 1994). The special education pupils at this age spend a great deal of time together and they are observed by the class teachers to assess their development preparation for the secondary education. Four special education pupils’ classrooms will be selected from the same primary school of special education at Belfast Region, Northern Ireland.  The methods will be daily observations of special education pupils’ life in the classroom, a pro-social improvement programme with special education pupils will be practiced, and a pro-social behaviour rating of children at the beginning and the end of the programme period will be applied. 

Participants: At least 40 special education pupils aged 10-12 years old will be participated in this suggested research study.  20 special education pupils will be placed in experiment group and the other 20 will be in the control group. The researcher will meet the mother of special education pupils to explain the suggested research study. Verbal agreement will be sought for the special education pupils to participate in the suggested research study.  The pro-social behaviour will be observed by one qualified teacher and one classroom assistant in each of the experiment and control groups. Pro-social improvement programme will be implemented by the researcher. Teachers will rate pro-social behavour of special education pupils before and after the Pro-social improvement programme. Pro-social behaviour questionnaire: pro-social behaviour scale will be used to collect data (Weir, Stevenson, & Graham, 1980). 

Procedure: Data will be collected using a pretest-posttest follow up quasi- experimental design.  The demographic data for this suggested research study will be collected during an interview with each mother of special education pupil.  The Pro-social improvement programme will be developed to increase the pro-social behavour of the experimental group and make their positive interaction with each other stronger. The pro-social behaviour of the special education pupils (the two groups) will be assessed and made a baseline for the experiment (Weir, Stevenson, & Graham, 1980; Etxebarria, Apodaka, Eceiza, Ortiz, 1994; Poresky,  1990). For the control group, there will be no programme or activity. The Pro-social improvement programme for experimental group will be followed for 10 weeks. Two sessions of the programme will be each week. It will include play activities involving sharing, empathy, and co-operation skills. Each activity will take 40 minutes and will be in three stages. The first stage will be preparation including warm up exercises to make an easy transition to the main play activity.  The second stage will be main play activity that involves a game in a small group such as finding something, solving a problem, carrying out or creating something. The last stage will be relaxed activity and an evaluation of the activity. At the beginning and the end of the pro-social improvement programme, pro-social behaviour scale will be used to assess the special education pupils’ pro-social behaviour. The teachers will observe the special education pupil during the duration of the programme. At the end of the programme they will be re-assessed the pro-social behaviour of the special education pupils again and made an evaluation of the experiment.    
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